The authors present a panorama of the conceptual and methodological foundations proposed for the study of interculturalism and multilingualism in the modern universities. The authors take as their starting point M. Kagan's system-cultural approach, Yu. Lotman's semiotic theory, and G. Kress's discursive-semiotic concept of multimodal literacy. To clarify the features, characteristics, and identities formed in the practices of development and functioning of the multilingual and intercultural university community, the authors suggest a combination of P. Bourdieu's theory of practice with the cross-cultural comparative studies.
Introduction
Multilingualism and interculturalism of a learning space is a central theme in a situation of open and globalized international educational institution, and the tasks of internationalization of Russian universities in the rapidly changing world. The international scientific, theoretical and practical experience of solving this problem allows us to present the hypothesis that multilingualism and interculturalism of the university space should be regarded as an integral complex multidirectional system that is affected by the external and internal socio-cultural and civilizational challenges of the post-literacy age [4] .
Methods
We do not take as our goal the study of interculturalism and multilingualism of the university space as an autonomous subject. Rather, we look at their applied, objective dimension. We set a task of a critical philosophical and cultural exlporation and The ideas that originated both in the practice of internationalization of the Ural Federal University space and in the theoretical reflections about the modern era of postliteracy, describe the university space as a space for open intercultural and multilingual exchange within the community of students and teachers from different countries.
These ideas require several research frameworks. The general theoretical framework for constructing a holistic perspective of a multilingual education in the post-literacy age is the systemic approach based on the understanding of culture as a system with its own laws, structures, processes and properties that determine the state, functioning and evolution of its specific subsystems, components and elements. In our case, this subsystem is the practices of multilingual education.
Following M. Kagan [2, 45] we look at culture as a system of interactions between subject-to-subject and object-to-object subsystems, or human, subjective and functional modalities, of culture. From this perspective, and following the semiotic framework, culture is a text [3] . First of all, culture is something that exists independently of the perception and defines the conditions for the existence of an individual living in the area of different texts and languages. Secondly, from the perspective of functional modality, culture creates the need for coding and decoding textual messages: in other words, communicating these messages in one or another linguistic form to languages of different cultures and interpreting these verbal, written, or visual texts recognizing the existing cultural diversity and the unique nature of every cultural situation. Thirdly, at the same time, we view culture in its human modality as literacy, implying that the cultural subject is able to «read» and «write», and, broadly speaking, to create and decode cultural texts in every language that exists in the modern culture [4] .
Our task is to explore the existence of the subsystem of multilingualism (various languages), interculturalism (multiple cultural texts), post-literacy (new multimodal and multilingual literacy, which is being acquired both in the process of official education and in the diverse unrestricted communication within and outside the university space).
We should also clarify the terms that are central for our research: multilingualism, interculturalism and post-literacy. We understand post-literacy as multiliteracy, as a diversified combination of all literacy forms that have been developed by the humanity. This approach was suggested by G. Kress, a British theorist of literacy in the age of digital media, and it has fundamentally changed the concept of the educational space; since education, in Kress' understanding of literacy, becomes an endless, ubiquitous DOI 10.18502/keg.v3i8.3632
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Facets of Culture in the Age of Social Transition and inter-subjective process [6] . We understand interculturalism as a multiplicity of socio-cultural fields or surfaces that meet in one space. Thus seen, interculturalism removes ethnic and national diversity and begins to signify a structural-semantic, dis- This approach makes it possible to compare the practices and ideas about multilingualism and interculturalism existing in Russian and foreign university communities. To capitalize on these advantages, it is necessary to initially utilize the descriptive method and then the comparative research method in order to contrast different models of intercultural and multilingual practices. Also, the case study method is required for a thorough analysis of practices in the university space.
Discussion
It seems appropriate to critically examine the educational spaces of the Ural Federal We use semiotic and morphological approaches to elaborate the methodology of constructing a domain-specific layer of the complex perspective multilingual education model with the due consideration of manifold polymorphous texts in the contemporary culture, as well as the causes and processes of emergence and functioning of such texts in the digital and non-digital environment. To develop our approach to the morphology of the current post-literate reading, we refer to the works about the languages of culture, texts that were created in these languages and means of translating textsmediators. Thus, we analyzed the works on social and discursive semiotics of such researchers as Ju. Lotman, T. van Dijk, G. Kress, R. Leite-Garcia, T. van Leeuwen, B.
Cope, M. Kalantzis, and J. M. Swales.
